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 A Study of the Women's Education in England 
 from the Perspective of Women's  Studies.  
                          Nishioka Shoko
 Education is  crucial, in determining a person's occupation and status within society. 
This paper will discuss the English educational system relative to the place of women in 
that society, from the establishment of compulsory education in the latter part of the 
nineteenth century, through the changes which developed out of industrialization, to the 
Sex Discrimination Act of 1975 and its effects. 
 I will begin with a survey of the English educational system in general and  then ex-
amine discrimination against women. This investigation will show that women have 
been excluded from "national education" and that they have their own educational his-
tory — just as it can be said that history as traditionally taught has rarely conveyed the 
experience or consciousness of women. 
 I. OVER-VIEW OF ENGLISH EDUCATION 
A) Characteristics of the English Educational System 
 The educational system of Great Britain is remarkably decentralized and subject to 
little overt control by the government. Scotland and Northern Ireland have their own 
educational  systems. The educational system of Wales is similar to that of England but 
there are also significant  differences. In considering  the-history of the establishment of 
education, I will focus on the English system. 
 It is said that Great Britain is divided into various  socio-economic classes and that 
the English educational system grew out of this class society and reflects its structure. 
England has independent schools  which- are known as "public  schools." They have 
maintained their isolation from the state system of education. (In terms of American 
 education;  these: public schools would be called private schools.) The public school sys-
tems broadly maintained the distinction between  social classes. Weinberg, author of 
The English Public Schools, comments on the relation between the elite and the public 
schools: "As the elite is isolated from the mass, so the  'public schools' are isolated from
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the state system of  education."2) 
 Another characteristic of the English educational system is "eleven-plus," which is an 
examination administered within  the state educational system. This is the selection 
procedure used by local educational authorities to determine how to channel children 
leaving primary schools, at approximately the age of eleven, into different types of 
secondary education. 
 There are four types of schools at the secondary level of the state system: grammar 
school, technical school, secondary modern school, and comprehensive school. All of 
these schools are operated by local educational authorities. 
 Grammar school provides mainly an academic course for children from age eleven to 
 age sixteen or eighteen. This is the main route to the universities and the professions. 
The curriculum of the grammar school, or of the "grammar stream" within the com-
prehensive school, is dominated by the goal of passing the standard examination re-
quired for university  entrance: In the second type of school, technical school, education 
is heavily vocational or technical. Commonly these schools accept students in the sec-
ond tier of general ability as indicated by the eleven-plus examination, after the top 
ranking students have been selected for the grammar schools. 
 The third type of school, secondary modern school, was attended by the great majori-
ty of English children until many  comprehensive schools were established. At these 
schools the education offered is not very academic and does not lead to the universities 
or the professions. Comprehensive schools accept all children regardless of whether 
their performance on the eleven-plus examination qualifies them  for the other three 
types of  schools. Thus, in the state educational system, at the age of eleven children 
are divided  into three "streams" to continue their education at the secondary level. 
  To judge a student's ability in secondary education, there are two standard examina-
tions given for the General Certificate of Education (GCE). The first examination is 
referred to as the ordinary level exam, and  if is usually taken between the ages of fif-
teen and sixteen.  Thee second, called the advanced level exam, is usually taken between 
ages seventeen and nineteen. A record of passes in two subjects at advanced level and 
three  subjects at ordinary level is the minimum admission requirement for British 
universities. Only Oxford and Cambridge have their own selection criteria in addition 
to these standard examinations.
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B) Three Educational  Routes 
 Robin Pedley, who has been opposed to the eleven-plus examination, deplored the 
ways in which the  English educational  system mirrors English class society.  He 
described English education as containing three routes: 
 Route 1: Open to the children of parents who  can , afford to pay large fees,  this path 
takes a student from private kindergarten (age four to eight) to preparatory school (age 
eight to thirteen) to the "public" or independent school (age thirteen to eighteen)  and, 
provided the  student has the modest  ability required to matriculate, to  Oxford or  Cam-
bridge University. (Of all fourteen year olds in England and Wales in 1963,  six , percent 
were on this inside track.) 
 Route 2: A student following this route  goes from the local  primary school to  the 
grammar school after passing the  eleven-plus examination, and  on to a provincial 
university after gaining passes in  the General Certificate of Education (GCE) exams. It 
has become the norm for the successful local  grammar-school  student to  secure a place 
at a provincial university. 
 Route  3: Students on this route are really exceptional cases  within  the  group discussed 
under the second route. A  brilliant minority  gain admission to  Oxford  or  Cambridge 
after performing well on the GCE examinations.  Others may  go to a technical  college 
or directly into commerce or industry, instead of attending a provincial university. 
C) Establishment of Public Education 
1) Compulsory Elementary Education 
 Whereas Scotland was  deeply committed to universal primary education  and at-
tempted to legislate the first compulsory education act in Europe at the end  of  the fif-
teenth  century, the history of compulsory education  in.  England lagged far behind. A 
landmark in the development of public education in England was the Elementary Educa-
tion Act of 1870. Before this act, providing  education had been left almost entirely to 
private and charitable organizations, especially the Church  .of England. The Elementary 
Education Act of 1870 made the  state concerned with establishing schools. Next,  the 
Education Act of 1976 prohibited the  employment during school  hours  of children  under 
ten years of age who lived within two miles of  a school, thereby making elementary 
education virtually compulsory. Third, the Education Act of  1892  abolished the;  pay,, 
ment of fees  .in  most  schools.. 
 As there were  .independent  schools for  children  in the upper classes, public  education
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(not to be confused with the so-called "public schools" mentioned earlier) was estab-
lished for the lower classes. The prescribed subjects of instruction were practical. In 
independent schools, subjects  were academic, and children were educated to become the 
leaders of society. 
2) Compulsory Secondary Education 
 By the end of the nineteenth century elementary education was nearly universal 
throughout England and the need for secondary education for more of the populace had 
become urgent. As the educational acts of the 1800's were responsible only for elemen-
tary education, grammar  schools3) and  independent schools were the sole providers of 
secondary education. 
 The first legislation affecting secondary education was the Local Government Act of 
1902. This act enabled local authorities to aid existing grammar schools and build new 
grammar schools. Thus, at this time there were three distinct systems of education: 
elementary for the working class, secondary for the middle class, and independent for 
the upper class. 
 In  grammar schools, fees were charged and only elementary school children who 
passed the eleven-plus examination could hope to win a scholarship. Secondary educa-
tion was restricted to those who parents could pay or to those who were outstanding 
achievers. 
 Influenced by the needs of early industrialization, which required a work force pos-
sessing basic discipline and skills, the advocacy of "secondary education  for more peo-
ple" became popular. The Education Act of 1944 promulgated the concept of "secon-
dary education for  all," establishing compulsory free secondary education throughout 
 England. 
  However, independent schools remained outside the purview of government  educa-
tional authorities, apart  from  being subject to inspection and approval by the Ministry 
of Education. These schools remained a privileged path to leadership in England. 
  Secondary  education  in the state educational system was divided by the eleven-plus 
examination into three  categories: secondary grammar, secondary technical, and  secon-
dary modern. Only a few  local authorities provided comprehensive  schools. 
D) Changing Patterns 
  The tide of industrialization at first required training in basic  skills and social  rela-
tions.  Schools complied with meeting  this  need.  As industrialization  advanced, the eco-
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nomic system began to demand a higher level of skills and a larger number of educated 
workers. Both industrialization and  ' popular democracy influenced educational change 
in England. 
1) Secondary Education 
 There have been many critiques of, and debates  about, the validity of assessing a 
child's mental capacity by the age of twelve. On January 21, 1965 the House of Com-
mons endorsed the Labour Government's declared objective of ending selection by the e-
leven-plus and eliminating separate tracking in secondary education . The ensuing reor-
ganization has not progressed smoothly but much effort has been made  to integrate 
secondary education. 
 The percentage of pupils of  comprehensive and "middle deemed secondary" schools 
changed from 8.5 percent in 1965 to 75.6 percent in  1976. (See Table 1.) 
                  Table 1 Maintained secondary schools
1965 1970 1974 1975 1976
Numbers of maintained  schools
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ondary  100.0 100.0 100.0 100.0 100.0
 Source: Statistics of Education 1976 Vol. 1 Schools, Department of Education of 
          Science. 
2) Higher Education 
 The Robbins Report (1963) had a notable impact in the field of higher  education .° 
This report  pointed, out the vital role of higher education in fostering technical innova-
tion and preparing society appropriately for technological change . 
 Twenty-four new universities were founded following  the Robbins  Report . These 
universities differ from the older, established universities in that they are state founded 
and financed, and they have the right to grant their own degrees and determine their 
 own development. They are responsible for meeting social needs such as the expansion 
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of  the student population and innovations  in technology. By increasing the pool of qual-
ified students who  will enter scientific and other professional fields, these universities 
strengthen their own position relative to the older institutions of higher learning. 
            II. EDUCATIONAL HISTORY OF WOMEN 
A)  Discrimination 
 1) Upper and Middle Classes 
 Upper class children follow an elite course that leads them from private kindergarten 
to preparatory school, then to "public school," and on to Oxford or Cambridge, as  dis-
cussed previously. However, this  does not apply to all upper class children  in England 
but primarily to boys only. Most public schools are all-male schools. Although there 
are some girls' public schools, these are different from boys' schools both in the aim of 
education and in their social role. In the quality of the facilities there is tremendous in-
equity. Furthermore, Oxford and Cambridge were all-male universities until relatively 
recently. 
 (a)  Secondary Education 
 In the words of Cobbe, a pupil in a girls' school in the nineteenth century, we find a 
revealing picture of girls' education at that time: 
        At the bottom of the scale were Morals and Religion and at the top were 
      Music and Dancing... All the puils were daughters of men of standing, but all 
      this fine human material was deplorably wasted. Nobody dreamed that any of
       us could in later life be more or less than an  'Ornament of Society.'... A  boy's 
      public school or grammar school would have taught in addition mathematics, 
      Latin,  Greek, theology, and games, but these subjects were considered too dif-
      ficult and quite unsuitable for girls: Girls' schools, therefore, had a watered-
      down list of subjects, with some ladylike skills added. The only exercise taken 
      in most girls' schools was a daily walk for one hour in a long and silent  'croco-
        dile.'5) 
  In those days girls wore restrictive layers  of clothing,  and their stiffly upright posture 
was enforced by tight corsets or stays. In some schools the girls were permitted  to' re-
move their stays for only an hour once  a. week in order to wash. 
  Families  who could  .not afford boarding schools employed a governess for the girls. 
The governesses were usually poorly educated and their wages were  low. The educa-
tional imperative for boys was toproduce leaders and governors in the growing  Empire. 
Boys were  sent to expensive "public schools" while  the education of girls in a family
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was sacrificed to pay for  the education of their brothers. 
 Even if the girls could attend schools, they were not as well prepared as the boys to 
start a university  or , college course. In time, a  campaign began to  improve the academ-
ic standards of girls' schools. In the late nineteenth century,  Miss Dorothea Beale and 
Miss Frances Mary Buss  figuted especially prominently in attempts to overcome 
prejudices against a highly academic curriculum for girls. But society was not yet 
ready to accept these efforts, which occurred  simultaneously with the beginning steps 
toward establishing higher education for women. 
 (b) Higher  Education 
 In higher education the discrimination against women is even more obvious. The 
symbols of educational achievement in England, Oxford and Cambridge, were founded 
early in  the, thirteenth century and  existed  exclusively for  the education of men. 
Women were not  admitted for  nearly seven hundred years. Although there was a his-
tory of struggle to have this policy changed  and  end educational discrimination against 
women,  many members of Cambridge University in 1880  held a demonstration against 
the admission of women. This events  shows the formidable obstacles to overcoming 
such barriers,  and the size of the  demonstration (which involred most of the academic 
community) indicates the resistance  of men  to allowing women equal  opportunity. . 
While both universities permitted women to sit for their degree examinations at the end 
of the nineteenth century, these eminent institutions long remained unwilling to actually 
 award women degrees. Oxford  did not grant degrees to women until 1920, and Cam-
bridge refused until  after. World War II. 
 Overall, in mid-nineteenth century opportunities for women in higher  education were 
negligible.  Although universities would not allow women to take examinations, the 
 growing need for well qualified teachers was a stimulus to developing higher education 
for women. 
 A start was made in the training of infant school teachers in  1836. In the 1840's three 
colleges were founded to educate women to become teachers. These changes gradually 
had effects on the universities which were continuing to discriminate against women. In 
1862 a committee was founded to work towards  the admission of women to university 
examinations. 
 Women took the  initiative and, with  a small number of students, started a college  for 
higher education, attempting to obtain university recognition as a women's college. In 
1869 Emily Davies founded  a. women's college at Hitchin, which a few years later was
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relocated at Cambridge as Girton College. Davies' position regarding women's educa-
tion was that women should meet men on equal terms. She wished for full university 
recognition of women's colleges, which would have a curriculum and examination sys-
tem exactly as for men. She would accept no lesser recognition which might stamp the 
women's college and awards as being inferior to those for men. 
 Following a different idea about achieving credibility, Anne Jemina Clough founded 
Newham College at Cambridge in 1871. Clough was willing to accept lesser university 
recognition; she believed that winning recognition gradually would be the only way to 
have a university for women. Between Clough and Davies there was some dissension, 
but despite conflicting ideas women's efforts toward higher  education progressed steadi-
ly. Activist workers for women's rights in other areas contributed to the struggle. 
 The battle  for recognition by the universities continued in spite of opposition  from the 
academic community which wished to exclude women. At last, in 1878 London Univer-
sity allowed women to enroll as candidates. In 1892 the four Scottish universities did 
likewise. But as mentioned before, at Oxford and Cambridge degree programs were 
closed to women until well into the twentieth century. 
 In the medical field further  obstacles hindered women from their education and 
 careers. The first woman doctor, Elizabeth Blackwell, had to go to America to train as 
a doctor. Women were not accepted in British medical  schools in spite of an urgent 
need for women doctors to treat female patients. Blackwell qualified in New York as 
a doctor and in 1859 became the first woman to  be entered in the Medical Register in 
Britain. At that time foreign medical degrees were recognized by the British medical 
authorities. 
 After Blackwell's achievement other women followed her example and went abroad 
to study. But the British medical authorities speedily prevented any other women from 
following in Blackwell's footsteps by amending their regulations so that thereafter, for-
eign degrees were no longer  valid in Britain. 
 It seemed impossible for a woman to become a licensed  doctor and to work as one. 
The second woman who challenged this system and eventually found  a. way to practice 
medicine was Elizabeth Garrett. Garrett first became a  nurse and thereby managed to 
attend lectures, but the objections of male students resulted in being forced to give up 
these  classes. She went to Paris to study medicine and there she earned  her medical 
degree. By now, however, foreign medical degrees were no longer recognized in  Brit-
ain. Since Garrett could not practice as a doctor, she took and passed  the examination
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 of the Society of Apothecaries. As a result, the  authoi-ities had no choice but to enter 
 her name in the Medical Register and she began to practice. Later she founded a hospi-
 tal for women, staffed completely by women. 
   After this, five women were at last admitted to British medical schools. Some doc-
 tors recognized the appropriateness of the need for women doctors to provide care for 
 female patients. Nonetheless, these five women medical students were taught separate-
 ly from their male counterparts and continued to meet opposition from the universities 
 and the medical authorities. 
 2) Lower Class 
   (a) Elementary Education 
   Girls from poor families had little chance of having even the simplest form of educa-
 tion in 1800. As long as the law allowed parents to send their children out to work in 
 factories and mines from age four on, most  working-class girls had no opportunity to 
 attend school. 
   Parents needed the extra wages earned by their  children; therefore education  suffered, 
 and girls suffered more than boys in this respect. Brooks observes: 
         It might have been worthwhile to teach boys how to read and to write in the 
        hope of better jobs later on, but educating girls was widely held to be a waste
        of time. Until girls were married, they were needed to help with household 
        duties, especially if the mother was out at work all  day.6) 
   Educational acts of the  1870's made elementary education compulsory and girls could 
 attend school. But for girls, schools emphasized domestic training including sewing, 
 knitting, cooking, hygiene and  housewifery. Because  of insufficient higher  education  for 
 women,  the quality of teaching was very low. 
   (b) Secondary Education 
    (i) Effects of the Education Act  of  1902 
   Through the Education Act of 1902, secondary education became available  to those 
- 
students clever enough to win a scholarship or those whose parents could afford to pay 
 the fees. The Board of Education laid down regulations for the secondary schools. All 
 schools were obliged to teach English, history, geography, mathematics, natural science, 
 at least one foreign language, physical exercise, singing and, for boys, manual instruc-
 tion. For girls, manual instruction was replaced by domestic subjects, and for girls over 
 fifteen, domestic subjects could be substituted for science and mathematics. 
   In 1923 a committee set up by the Board of Education considered the perceived dif-
 ferences between girls and boys and made the following recommendations:
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      a. As girls matured earlier than boys, senior girls should have more free time in 
        school to develop their own interests. 
      b. Girls were especially good at music and art, so they should receive more  in-
. 
        structions in these subjects. 
 c. Homework should be  reduced for girls  because they  .were expected to help 
        with the housework at home more than boys were. 
      d. Teachers should take care that girls were not "overstrained" because they 
       were physically weaker than  boys!) 
  (ii) Effects of the Education Act of 1944 
 By the Education Act of 1944, free compulsory education was provided to all students 
up to the age of fifteen. Here it appears that equality between girls and boys was es-
tablished up to age fifteen. However, two major educational reports, the  Crowther Re-
port (1959) and the Newsom Report (1963), indicate the difference between girls' educa-
tion and boys'. 
 Brooks summed up the Crowther  Report: 
        The Crowther Report encouraged schools to recognize that a girl is more 
      conscious than a boy of her nearness to marriage; her interest is  'dress, per-
      sonal appearance, and problems of human relations should be given a central 
       place in her  education.'8) 
 The authors of An Equal Chance, Birley and  Dufton, discuss the curriculum proposed 
by  the . Newsom Report: 
       The emphasis of the Newsom Report (1963) on widening the horizons of the 
      secondary school, bringing in the outside world to the classroom to provide ex-
      periences more likely to evoke a response from children who have no academic 
       interestsm is a useful starting  point.9) 
 In the education of a girl this meant preparing her for the real world of home-
making, entertaining, and looking after young children and old people. The Newsom 
Report suggested that girls should have some experience in  running a flat for a week, 
of cooking and serving meals, and working in a children's nursery or a home for the 
• elderly. 
  As secondary education spread, many new schools were built.  .These schools have 
modern kitchen equipment for girls but not  enough science  laboratories. Girls continue 
to be educated to prepare for their traditional roles as a mother and a wife. 
B) Transition 
  Industrialization  and technological change had far reaching effects on education in 
England. With the founding of new  universities  after 1965, one would expect women as 
well as men to benefit. I will present several ways of tracing the changes in women's 
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educational opportunities. 
1) Secondary Education 
 (a) Numbers of Students 
 According to the statistics of the Annual Abstract of Statistics for the United King-
dom, for the years 1965 through 1971, in public sector schools the percentage of boys 
older than the minimum age for ending compulsory education (15 years old) was greater 
than that of girls. In 1972 and 1973 the percentage of 16 year old girls was greater than 
that of boys. IN 1972 the minimum age for leaving school was raised to 16, and the 
figures for 1974 show the first reflection of this change. The percentage of  16 year old 
girls rose from 31.03% in 1973 to 43.19% in 1974 and that of boys rose from 30.32% to 
42.08%. The  percentage of 17 year old girls was also greater than that of boys in both 
1974 and 1975. Since 1972 the percentage of girls beyond the minimum school age has 
been greater than that of boys. (See Table 2.) These figures indicate that more girls 
have stayed in school after the minimum age, so that in terms of numbers of students, 
it would seem that equal education at the secondary level has been  reached. 
 (b) Curriculum 
 In 1972 the Report of a Labour Party Study Group on Discrimination Against Women 
pointed out the paucity of science and workshop facilities in girls' schools. According 
to this report, differences in curriculum for girls and boys occur even in coeducational 
schools; for example, all the girls study biology and all the boys study physics and 
chemistry. Further, the Report analyzes an important basis for differences: 
        It is common for girls  to do domestic science while boys do woodwork and 
 metalwork: The school may see these as vocational subjects: homemaking for 
      girls and technical subjects for boys. But technical skills are paid and bring in-
      dependence, whereas  'homemaking' is unpaid and by itself implies  dependence.") 
 Regarding academic achievement, the girls perform at least as well as the boys, ac-
cording to this Report, in spite of the institutional bias against fully equal education. In 
being awarded the Certificate of Secondary Education, more girls than boys are suc-
cessful in all groups of subjects, and their superiority over the boys is mot marked in 
mathematics and modern languages.
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Table 2 Pupils in schools: public sector schools  [1] 
Numbers and percentage of the population 1965-1975
1965 1966 1967 1968 1969 1970 1971 1972 1973
1974
[2]  [3] 1975
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 [1] As at January. The Scotland component for the 1975 figures are at previous September. [2] From 1974 
onwards, part-time pupils (aged 2-4) in England and Wales and in Scotland have each been counted as one 
pupil; in earlier years they are included as 0.5 pupil. [3] The minimum school leaving age was raised to 16 on 
1 September 1972. The figures for 1974 are the fist to reflect this change. [4] As a percentage of the 18 years 
age-group. 
Sources: Annual Abstract of Statistics 1976, General Statistics Office.  Department of Education and Science; 
       Scottish Education Department of Education (Northern Ireland).
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 (c) General Certificate of Education (GCE) 
   (ii) Number of Candidates 
 Examining the statistics for all the candidates taking the 1964-65 winter examination 
in England and Wales, one finds that candidates for the ordinary level examination 
were comprised of  58.9% boys and  41.1% girls. The percentage of boys was  17.8% 
higher than that of girls. At the combined ordinary and advanced levels, boys made up 
76.7% of the total and girls, 23.3%, a difference of 53.4%. At the advanced level only, 
boys were 78.0% of the total and girls were 22.0%, a margin of 56.0%. (See  Table-3) 
    Table-3 GENERAL CERTIFICATE OF EDUCATION EXAMINATIONS 
      Number of candidates from schools and further education establishments 
                       Winter examination 1964-65
Ordinary level only
Ordinary and
Advanced levels Advanced level only
 BoyS Girls Total Boys Girls Total Boys Girls Total
Maintained schools
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Direct grant  schools  
Independent schools recognised as ef-
ficient  
Grant-aided further education  estab-
lishments  
Total 79,081 56,110 135,191 679 206 885 3,201 901 4,102
Source:  Statistics of Education Part 3: 1965, Department of Education and Science.
 How did the percentages change during the following nine years? The number of 
candidates taking the winter examination in 1973-74 may be broken down as follows: 
                         Boys Girls (N) 
   Ordinary level only  53.0% 47.0% (142.161) 
   Ordinary  and advanced  61,8%  38.2% ( 922) 
   Advanced  level  only 70A% 20.6% ( 5.884) 
(See Table-4) 
 Thus, over the course of nearly a decade, at the ordinary level the, percentages of 
girls and boys approached parity, but at the advanced level  the number of  girls  was still 
significantly lower than that of boys, by a gap of 49.8%.
 —69—
                          Table-4 G.C.E. Winter examination,  1973-74 
                 Candidates from schools and further education establishments (1) 
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irect nt ools  
Independent schools recognised as ef-
ficient  
Grant-aided further education estab-
lishments  
Total (1)  
rant-aided rther cation tab-
ents  
75,213 66,948 143,161 570 352 922 4,140 1,744 5,884
 (1) Excluding candidates  from independent schools not recognised as efficient, special schools, and independent 
    further  education establishments, candidates from outside England and Wales and privately entered  can-
    didates. 
 (2) Secondary schools not separately classified. 
 Source: Statistics of Education, 1974 Vol. 2, School Leavers CSE and GCE. Department of Education of Sci-
           ence. 
   (ii) Estimated Output of Students with Specified General Certificate of Education 
     (GCE) Qualifications 
 In 1963-64 the number of ordinary level passes was almost even between girls and 
boys. However, at the advanced level passes increased, the percentage of girls achiev-
ing passes decreased: 
                         Boys Girls (N) 
   One A-level pass  52.1%  47.9% (14.4) 
   Two A-level Passes  53.9%  46.1%  (19.2) 
   Three or  more A passes  66.7%  33.3% (37.2) 
 In 1973-74 statistics  for the ordinary level passes remained nearly the same as for ten 
years earlier. But at the advanced level the percentage of passes for girls increased, 
with an impressive gain in the group who attained three  or more A-level  passes. 
                          Boys Girls (N) 
   One A-level pass 48.0%  -52.0%  (22.5). 
• 
   Two A-level passes49.7%  50.3%  (29.2) 
    Three or more A-level passes 59.5%  40.5%  (54.3) 
(See Table-5)  . Numbers  in thousands 
 The achievement of girls at the advanced level improved by 4.4%, 4.0% and 7.2%, re-
spectively. 
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Table 5 Estimated output of students with specified G.C.E. qualifications,
1963-64, 1968-69  t_o  1973-74 (1) 
            Numbers in thousands 
               Academic years
1963-64  1968-69  1969,70 1970-71 1971-72 1972-73 1973-74
From schools only (2)
Boys
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70.7 96.8 98.5 103.3 105.1 105.4 106.0
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 or more  
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den


















































.5 or  more  
  or  more  
 en





























.5 or more  
 or  more  
 en and women
 mber of "A" level passes
or  more
or more 80.0 116.8 120.6 125.5  129.1 131.2 131.7
(1) Excluding special schools. 
(2) See paragraph 43 to 45 of the Explanatory Notes. 
(3) Including after 1963-64. "0" level passes awarded on "A" level papers and Grade 1 results in the C.S.E. ex-
  aminations. 
Source: Statistics of Education, 1974 Vol. 2 School Leavers CSE and GCE. Department of Education of Sci-
         ence.
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2) Higher Education 
 As mentioned previously, the needs of  industrialization and technological development 
were powerful incentives for the founding of new universities in England. Let us look 
now at some of the effects these changes had  on the higher education of women. 
 The average percentage of full-time undergraduate women students in England and 
Wales between  1959-60 and 1964-65 was 26.4%; the percentage in 1974 was  33.9%.11) 
The average percentage of full-time post-graduate women students between 1959-60 and 
1964-65 was 20.0%; the percentage in 1974 was  25.8%.12) (See Table-6) 
 These figures reflect a steady in crease in the number of women students. 
         Table-6 Full-time students by level of study, 1953-54  to 1966-67 






















































































































































 1965-66  (1)
 1966-67  (2)
Source: Statistics of Education 1966 Part 3, Department of Education of Science.
 For the academic years 1967-68 and 1974-75, the percentage of women students in 
Great Britain in various fields was the following:
Language, literature and areas studies 
Education 
Arts other than languages, music, drama 
  and the visual arts 
but


















(This data includes England, Wales and Scotland)
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Table-7 Universities: courses taken by full-time students 
                Great Britain 
              Academic years number of students
1967/68 1968/69 1969/70 1970/71 1971/72 1972/73 1973/74 1974/75
Education: Men  3,731 4,197 4,440 4,673 4,571 4,627 4,806 4,935
Women .... 3,391 3,918 4,061 4,487 4,018 4,142 4,485 5,012
Medicine, dentistry and health: Men  15,244 15,733 15,901 16,363 16,405 16,679 17,318 17,684
Women .... 5,251 5,477 5,838 6,491 7,206 7,945 8,711 9,421
Engineering and technology: Men  31,848 33,535 34,596 35,475 35,978 35,036 34,217 33,984
Women .... 500 527 695 817 965 1,147 1,233 1,377
Agriculture, forestry and veterinary
science: Men  3,306 3,557 3,649 3,689 3,475 3,493 3,497 3,580
Women .... 632 690 749 853 912 1,008 1,082 1,161
Science: Men  40,782 42,211 42,085 43,253 44,696 44,939 44,326 44,015
Women .... 11,857 12,420 12,416 13,274 14,277 14,964 15,353 16,010
Social administration and business
studies: Men  27,294 28,970 30,546 31,927 33,236 33,971 35,144 36,287
Women .... 12,665 13,412 13,374 14,474 16,006 16,821 18,117 19,633
Architecture and other professional
and vocational subjects: Men  2,692 2,955 3,327 3,146 3,586 3,507 3,562 3,862
Women .... 603 698 791 769 878 958 1,060 1,228
Language, literature and area studies: Men  11,419 11,738 11,788 11,944 12,104 12,047 12,010 12,018
Women .... 13,755 14,017 14,126 14,531 15,541 16,134 16,726
Arts other than languages, music,
drama and visual arts: Men  8,640 9,900 11,319 11,650 11,227 11,428 11,559 11,683
Women .... 6,062 7,339 9,067 10,135 9,904 10,520 10,888 11,234
 Source: Statistics of Education 1976 Vol. 6 University, Department of Education of Science. 
 These figures show that women's fields of study remained concentrated in the arts 
and humanities, with much lower participation in social administration, business, sci-
ence, engineering and technology, areas in which they have traditionally faced dis-
couragement and discrimination. 
 In courses below the advanced level, women take more courses and predominate in 
some of these, such as the Pre-Diploma in Art and Design and the Certificate in Secon-
dary Education. In advanced level courses, men generally  outnumber women except in 
art degrees and art teachers' Diploma Certificates, where women make up  50.0% and 
47.7%  of the students, respectively. Marked  discrepancy occurs between women and 
men in the area of university higher degrees, where only  1.4% of the students are 
women, and in post-graduate and research positions for  the Diploma in Management 
Studies, where only 4.5% are women. Here again we see the usual limitations of fields 
 of study and the significant inequity between women and men at the advanced level. 
 (See. Table-8)
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Table-8 Students on courses leading to recognised qualifications 
                 November 1974 Number of students
Mode of attendance Total
Full-time Sandwich Part-time day Evening only
Men Women Men Women Men Women Men Women Men Women Total
Advanced courses
University first degree



































































































































































































































Art degrees  
University higher degree
C.N.A.A. higher degree  
of which
Art degrees  
Postgraduate and  resear
of which
Diploma in  Manageme
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Higher National Diploma  
Business Studies  
 :gher National Certificate  
which
Business Studies  
Art Teacher's Diploma/
Studies  
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of  which
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Certificate  
Professional qualifications  
of which
Burnham grad. equivalent  
Final/Stage III other than
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Single other than Burnham  
Intermediate  
College diplomas/certificates  
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 H.N.C.-supplementary
H.N.D.-supplementary
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Certificate in Office Studies
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Total  non-advanced courses  
Total  
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Common abbreviations: 
B.I.M. British Institute of Management 
 C.A.T. College of Advanced Technology 
C. & G. City and guilds of London Institute 
C.N.A.A. Council for National Academic Awards 
C.S.E. Certificate of Secondary Education 
Dip.A.D. Diploma in Art and Design 
Dip. Tech. Diploma in Technology 
F.T.C. Full Technological Certificate (of City and  Guilds _ of London Institute) 
G.C.E.  "0" General Certificate of Education (Ordinary level) 
G.C.E. "A" General Certificate of Education (Advanced level) 
H.N.C. Higher National Certificate 
H.N.D. Higher National Diploma 
N.D.D. National Diploma in Design 
 O.N.C. Ordinary National Certificate 
 O.N.D. Ordinary National Diploma 
P.G.D. Postgraduate Diploma 
Source: Statistics of Education 1974 Vol. 3, Further Education, Department of Education of Science.
C) Effects of the Sex Discrimination Act of 1975 
 Under the Labour Party which came  into power in 1974, the Sex Discrimination Act 
came into force on December 29, 1975. Many people anticipated enormous benefits for 
women in terms of equal educational opportunities. One women's organization, the Na-
tional Joint Committee of  Working Women, demanded  reform of textbooks which rein-
forced conventional women's roles and promoted sexual stereotypes in the  curriculum. 
Women in the Science Education Project published a report in the Times Educational 
Supplement entitled "Bias Against Girls Keep Majority Out of the  Labs."") This article 
stated that at the secondary education level only one  girl- for every ten boys studied 
physics, and it pointed out the lack of science facilities for girls as well as the social at-
titudes against women in science. 
 The implications for education of the Sex Discrimination Act were described by 
Frances Stadlen in terms of the following desirable directions: 
        Under the section on education  in the new Act, it is  unlawful to discriminate 
      against a pupil  'in the way it affords her access to any benefits,  facilities or 
      services, or by refusing or deliberately omitting to afford her access to them or
      subjecting her to any other detriment.' 
        It is now illegal in mixed schools to ban a girl from metalwork and a boy 
        from needlework... 
        Some 1.e.a.s. have already taken steps to put their house in order. The Inner 
      London Education Authority have issued a report from their standing confer-
      ence on career opportunities for women and girls. This promises to play a full 
       part  in removing  'the  present  disadvantages suffered by women and  girls.'4) 
 Although under the Equal Opportunity  Office efforts were  made to  achieve education-
al equality, it would take time  for the results to  show.  In the five-month period from 
 August 1976 through December  1977 The Times (London) and The Times Educational
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Supplement printed many reports about the policies of local educational authorities 
which discriminated against girls and the biases of teachers against career development 
for girls. For example, domestic courses were still required for girls only, and there 
were different course options for girls and boys. Also, the Head Masters' [sic] Confer-
ence of September 1977, concerning independent schools, acknowledged that the inde-
pendent boys' schools had not provided equal opportunity for girls. Besides these find-
ings it was reported that the government had not allocated enough money to provide 
equal education. 
 Mrs. William, Secretary of State for Education and Science, reported in the Equal 
Opportunity Commission Conference of September 1977: 
        Girls should be given more opportunity in unfamiliar fields such as  engineer-  
, ing... There was a strong impression that much stereotyping was still to be 
      found in school. We cannot rest until any girl may choose to take metalwork
      or carpentry and, if it comes to that, any boy can take cookery or child 
 care...15) 
 Although legislation, in England prepared the way for the equal education of girls and 
boys, actual conditions in the 1970s fell short of the recommendations of the Sex Dis-
crimination Act of 1975. 
              III. SUMMARY AND CONCLUSION 
 In practice, so-called "national" education in England has meant education for only 
 part of the population: boys/men. Historically the female citizens have been excluded 
from national education. Even after compulsory education was established and the 
number of girls benefiting from it increased, prevalent social attitudes as well as the 
ideas of educational authorities kept the education of girls bound to traditional women's 
roles of wife and mother. 
 England has a class society and in the educational system likewise there is obvious 
segregation by economic class. In both upper and lower classes, girls have suffered 
from sex-based discrimination. 
 Compared  with, the past, many women students have entered  the fields of education 
and medicine, but even in  these areas  women have constantly encountered obstacles 
based  on.  gender, up until and beyond the Sex  Discrimination Act of  1975. 
 Through the influence of industrialization and  technological innovation, new trends 
developed in English  education.. But as of the 1970's the limited fields of  study showing 
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equal participation of girls and the marked decrease in the numbers of girls or women 
at the advanced level of study remained noteworthy. Educational opportunities for girls 
in science continued to be more limited than for boys. There have been disadvantages 
in the  lack of educational facilities, the lack of women teachers, and in social barriers 
to full acceptance of women in certain fields of study and work. 
 Despite the Sex Discrimination Act which became law under the Labour Government 
in December of 1975, the battle against traditional ideas of women's education was not 
over. As of the 1970's sex-based stereotyping persisted and the desired reforms were 
not realized. 
 Throughout the history of women's education, reforms have come about only when 
women have taken the initiative to question the  status quo; but widespread changes in 
society are a necessary context for opening up opportunities to significant numbers of 
women. Economic and technological developments, ideological factors, political 
measures — all of  these affect the status of women. The  educational system is but one 
element of the entire social fabric. It reflects the roles assigned to women and men 
while also helping to create or define these roles. A contemporary educational system 
should encourage each individual to strive to realize her  or his full potential, regardless 
of a student's gender, and provide equal opportunity to do so. Without such an educa-
tional system no society can be said to hold as its ideal the  true happiness of the indi-
vidual citizen. 
  FOOTNOTES 
    1) Some of independent schools such as Eton and Winchester were ancient and almost 
     monastic foundations and other were founded in the  19th century for the rising middle 
     class. The term,  'public school' is not capable of exact defenition, but it is  most com-
     monly applied to the bigger or more famous independent boy's boading schools. Robin 
     Pedley, The Comprehensive School (Baltimore: Pelican  Books, 1963), p.213 
   2) Ian  Weinberg, The  English  Public Schools (New York: Atherton Press, 1967),  p.26. 
   3) Grammar schools had existed in towns since the 17th  century. They had provided some 
     kinds of the secondary education at a modest fee for the sons of the townsfolk. They 
      were supported by charitable endowments. Encyclopedia Americana, 1975 ed., s.v. "Great 
      Britain: Education," by A.D.C.  Peterson. 
   4) Lord Robbins was the chairman of the Committee of Higher Education. The  Report of 
     the committee (1963)  made , the  Government and the public think of the importance of 
      higher education. 
   5) P.H.J.H. Gosden, How  They Were Taught (Oxford: William Clowes and Sons  Ltd..  1969), 
      p.143. 
    6) D.C. Brooks, The Emancipation of Women (London: Macmillan and Co. Ltd., 1970), p.31.
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   7) Ibid. p. 42. 
   8) Ibid. p. 44. 
   9) Derek Birley and Anne Dufton, An Equal Chance (London: Routledge and Kegan Paul 
     Ltd., 1971), p.26. 
  10) Labour Party (Great Britain) Study Group on Discrimination Against Women, Dis-
     crimination Against Women (London: The Labour Party, 1972), p. 3. 
  11) Department of Education of Science, Statistics of Education 1974 Vol. 6 University (Lon-
     don: Her Majesty's Stationary) p.2. 
  12) Ibid. p. 3. 
  13) "Bias against girls keeps majority out of the labs," The Times (London) Educational 
     Suppliment, 9 January 1976. 
  14) "Chinks in sex equality armour", The Times (London) Educational Suppliment, 2 January 
     1976. 
  15) The  Times  (London), 9 September 1977. 
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